This present paper focuses on the pedagogical aspects of parentsí thinking in order to get acquainted with the ideal mindset for supporting the development of entrepreneurial competence, one of the key competencies of the 21 st century. Our quantitative research applied a questionnaire with 101 items and a reliability of Cronbach-a=0.856, N=1,146. Respondents from different regions and social classes in Hungary filled in the forms. Results indicate that parents are aware of the 21 st century ideal; however, their educational views suggest conservative practice, which is not as supportive for the formation of entrepreneurial skills.
Introduction
Public consciousness assumes that the ideal age of starting to deal with the issue of entrepreneurship is around sixteen. However, if we think of success stories and exemplary carriers, or read biographical novels, it is clear that the roots of the aftermath lead back to early childhood. The adult entrepreneurs do not start from scratch; the reason for their success is the coincidence of countless factors. Assuming that people could be prepared for an entrepreneurial life, the education of preparation in this area must be handled equally with other fields of education. Genetic inheritance and education form the foundation for functioning as a personal entrepreneurial competence system. If a young person or an adult has this foundation, each will explore the possibilities and niche markets easily, find their own ways in business life, and furthermore each could be educated and continually trained effectively as is required.
Theoretical Background
Becoming an entrepreneur is a dynamic, creative and long-lasting developmental process. The basic skills and attitudes could evolve from the very early years but its ìknow-howî is unclear. This is a great challenge for educators and consequently for researchers and theorists to find the appropriate methodology for the successful education of students of the new net-generations Z or Alpha (Tari, 2015; Turner, 2015; Fedosejeva et al., 2018) . Actually, it is necessary to see parents as educators.
Based on the results of the foregoing researches it can be stated that schools and education need an urgent paradigm shift: student-based education and joyful learning can no longer be a slogan but need to be couched in reality. Similarly, and in parallel with this, principles and values of education in the family, and parental views on childrenís development and its support needs to be revised in order to be able to bring up happy and mature people for the future.
Numerous scientific groups and researchers have been studying the characteristics and educational possibilities of the ideal employee for 25 years (Rychen & Salganik, 2001; OECD/DeSeCo, 2003; UN, 2017; Davies et al., 2019) . Their results suggest that the gist of education is the development of the so-called key competencies and skills, and it should put an emphasis on learning and entrepreneurial skills in partnership with the traditional scientific disciplines (EU Commission, 2016; Nagy, 2010) . Considering the fact that humanity is faced with severe global problems in the 21 th century, contemporary education must also revise its approach towards different teaching methods and content. For instance, the case of education for sustainable development illustrates in high accuracy that schools tend to teach facts about the issue instead of the possibility for personal involvement (Eriksen, 2013) .
International programmes for educating in entrepreneurial skills are typically designed for secondary school students; however, there is a European programme for lower primary students with a challenge-and-project-based framework requiring active learning (Lindner, 2015) . The competencies proposed for development and the methods agree very well with the popular positive psychology (Csíkszentmihályi, 1991; 1997) . The UKids programme (Hercz, 2019) gives high priority regarding educating for independence, brainstorming and creativity; moreover, we could find the same concept and view in the criteria for happiness defined by Csíkszentmihályi and the ideal conditions for educating flow state in the family.
Searching for the successful and happy adultís basic traits, the development of social skills is a keynote (Zsolnai, 2013) , besides the self-efficacy. The developers of the programme used Banduraís theory on self-efficacy. It describes the human preference for activities that lead to results or successful coping behaviour; consequently, decisions are influenced by the personal judgement on self-efficacy (Bandura, 1977) . Of course, it should not be forgotten that all the results of our education is the resultant of a multifactorial system. The recognized human ecology theory by Bronfenbrenner postulates that the development of children is largely determined by the way that their parents educate them, and that is influenced by the peculiarities of their family and the social safety net, including neighbourhood or community (Bronfenbrenner, 1979) .
The family is the first place of education ñ every scientist come to this conclusion. However, it is unclear what ideas and concepts parents respect and follow. The traditional view of the child and the idea of parenting have changed a lot in the last decade but its depth is not enough. The Council of the EU draws attention to the importance of studies dealing with the issue of changing the mindset and socialization within modern societies. There are several different strategies of making someone successful in mature adulthood. Our research prefers to use positive parenting on the analogy of positive psychology. Seay and colleagues reviewed 120 pertinent articles about this notion and created the following definition in virtue of them: ìPositive parenting is the continual relationship of parent(s) and a child or children that includes caring, teaching, leading, communicating, and providing for the needs of a child consistently and unconditionally.î (Seay et al., 2014, p. 207) . The Committee of Ministers of the Council of Europe (2006) similarly defines positive parenting: ìparental behaviour based on the best interest of the child that is nurturing, empowering, non-violent and provides recognition and guidance which involves setting of boundaries to enable the full development of the child.î
Studies on transgenerational inheritance proved that parentsí beliefs, motives, values and attitudes are transferred to their children directly and indirectly, consciously and unconsciously, and although most of the information is encoded, the successors can decode and download them. The existence of a personal role model is crucial in this process (‹lavere & Veisson, 2015) . Childrenís sets of views and experiences continuously gain from the very first moment of their lives, and this functions as a parent-based system in the everyday life giving safety and often determining their adulthood. Indeed, parentsí beliefs and behaviour are not exclusive but are the main factors to help children to understand and explain the world and their experiences in their own realities. In addition, the role of genes must be considered since they encode information and feelings, and they represent the biological parents on a cellular level; nonetheless, the caretakers are those who share their conscious and subconscious belief systems with the children. In classroom environments, boys and girls usually seem to be the representatives of, or simply the mouthpieces for, their parents as their ìownî beliefs mirror the familyís beliefs. Consequently, if our intention is to understand studentsí behaviour better and to have the utmost impact on their education, we must explore the gist of parental thinking and the values inherent in both parents and their children. Parentsí attitudes towards school could be another notable field of research with a focus on their participation (Kazlauskiene, Gaucaite, & Juodaityte, 2012).
Figure 1. Number of studies on teachersí and parentsí beliefs in Scopus, 1963ñ2019
Measuring beliefs has become a quite popular trend in scientific studies for the 21 st century. Examining the Scopus database shows, that even if there are some scientific studies related to teachersí or parentsí beliefs from the year 1963, this topic became popular only from the turn of the millennium and its popularity is constantly growing. Taking a closer look at Figure 1 and the database of Scopus, we can find 3,816 documents related to the topic of teachersí thinking, but only one-sixth of this number is available about parental views (N=617).
There are also some studies, that measure both parentsí and teachersí views according to mostly educational topics (N=11). The most common keywords related to the topic of teachersí beliefs are most closely linked to education and developmental practices in teaching: teachers beliefs (906), teacher education (224), teaching (198), beliefs, (161), professional development (153), education (79), teacher thinking (75), teacher knowledge (71), students (63), teachersí thinking and knowledge (59), human (57), preservice teachers (57). On the other hand, studies examining parentsí views vary on a wider scale: (94), female, (48), male (47), child (42), parents (33), article (30), adolescent (28), adult (26), child parent relation (37), parent beliefs (35), beliefs (12), academic achievement (10), child behaviour (10), motivation (8), socialization (6), social perception (6).
Dimensions and Assumptions of the Research
The goal of present research is to reveal parental thinking and attitudes in connection with educating entrepreneurship, especially social entrepreneurship. Its framework is based on the exploration of parenting, doctrines and methods of education in the family, and the existence of a positive family climate beneficial for the flow state. We were curious about what kind of image of the ideal 21 st century adult and schoolchild they have, what they think about the possible reasons of school success or failure, finally, what upbringing methods and styles they prefer and why.
The parental set of views could be directly compared with the educational and developmental objectives of the UKids social entrepreneurship programme (Hercz, 2019) . The statements used for mapping the set of views could also be contrasted with the theoretical characteristics that we revealed due to the analysis of the professional literature and the construction of curriculum for developing and supporting entrepreneurial competency.
An indirect goal of the research is to develop a measuring instrument that could be used by any educational institution to map the parental view, thus they would be able to optimize their educational efforts with an evidence-based tool. The evolvement of the parents into the program is a supportive and developing factor for the children in itself.
The research focused on two large areas. The assumptions of the research are the following:
(1) Parental beliefs are rather modern; their supporting activities are based on modern thinking and conception of children.
(2) Parents believe that their role in educating and upbringing is determined by their beliefs in parenting. In connection with this, they have positive and children-centred ideas.
(3) Deterministic thinking could cause learning success or failure.
(4) Parents provide the necessary conditions to shape their childrenís independent, successful adulthood and their entrepreneurial competence at the same time.
Methods and Tools of the Research
The questionnaire. A questionnaire was developed based on the concept of our previous research on parentsí learning and supporting strategies some years ago. The successfailure scale was also developed in that time (18 items, Cronbach-alpha=0.811). There are 101 items in the questionnaire, in which seven items mapped respondentsí background. For the parentsí better reading and filling-in experience, we structured the four thematic subscales into seven question blocks. The reliability of the whole questionnaire is Cronbach-alpha=0.856 for 94 items. Subscales are between 0.854 and 0.754; KM0 is between 0.744 and 0.707; sig=0.000; both the KMO and Bartlett criteria, factor analyses of the data were appropriate. The paper-and-pencil questionnaires were filled in at parents-teacher meeting or at home in the spring semester of 2019.
The sample. Twelve schools were asked to participate from different parts of Hungary; types of settlement were also taken into consideration. We did not have the possibility to use a representative sample; however, we persisted in order to get data from parents from schools in counties having different level of economic development. We asked the parents of 9-to-11-year-old children (classes 3 and 4), mainly because thinking about parenthood could vary with the age of children, but it is the exact age group of our UKids project (Hercz, 2019) . Out of the 1,500 questionnaires planned, teachers completed 1,247 but we could use only 1,196 because of incompleteness. 1,069 women and 365 men participated in the survey; the gender of 39 persons is unknown. 23.2% of the questionnaires were completed by father and mother altogether. The total amount of the completed questionnaires is 1,196 although the respondents reflect the opinion of almost one-and-a-half thousand (1,473) respondents. Letter N indicates the number of questionnaires. There are two peculiarities of the families that should be highlighted: their living place and the number of children living in the family. The sample was constructed in a way that the ratio of the bigger and smaller cities (Budapest and the county seats) is almost the same, while inhabitants of villages represent 20% (see Table 2 ). As for the number of children, almost one-third of the families (29%) have one, half of them (47%) have two children. 20% of the families brings up three children, the remained 4% have four children in the family. Parentsí educational background is a remarkable factor in our research, although it is a piece of sensitive information. To enhance reliability and response tendency, based on the efficiency of our previous research, we asked the responding parents what level of education they wished for their children. According to numerous research project outcomes, this belief depends on the degree of parentsí supportive strategies; moreover, it reacts to childrenís efficiency (Dizon-Ross, 2018) . The link between economic development and education is widely known nevertheless it also has several social benefits. A notable long-term effect is that educated parents can lend a helping hand to their children with the result that a follow-through effect on the literacy and life quality of the upcoming generation, is apparent (CsapÛ, 2002) . Using the parentsí highest school level we constructed a five-grade family education marker to compare that with the desired school level for the children (Table 3) . After running a c 2 test, it can be stated that parentsí literacy and the wished highest level of education for their children significantly correlates (Pearson c 2 =177; df=8; SG=0.000). We could also collect data from those parents who do not live in the same household with the family, but it was impossible to trace back one-parent families or children living in S.O.S. Childrenís Villages. We need to specify this background question in the forthcoming surveys to eliminate the distortion in data processing.
The sample consists of enough items for the comparison of living places: the ratio of cities (42%) and towns (36%) is almost equal, and the remaining part shows the villagers (21%), for exact figures (see Table 2 ).
It is well known that parental effects are the most important in childrenís development; however, this evidence just does not work in our present-day society. Maybe it is wise to expand the scope of the term ìparentî with those adults who live under the same roof with the children and/or spend quality time with them. Education is a bipolar process with direct and indirect dimensions in a system of complex environmental effects, and all the events are filtered by the childrenís personalities.
Results
The different dimensions of the parental thinking about enterpreneurial education are introduced in the following ways: the first part of this chapter features the traits of the successful 21 st century adult as a kind of framework and a faraway goal of the education in the family, then it concludes parentsí thinking about children having school success and failure with the help of two aspects; the second part reveals the views of the family having ìidealisticî educational, aka positive parenting, style for developing enterpreneurial skills.
Idea of the successfulness. Everybody has their own folk-pedagogical theories which are innate or derived from experiences. Interaction with peers are highly influenced by the so-called intuitive theories, for example: the ones explaining how children learn or what causes their development (Bruner, 2004) . That is the reason why we considered it important to clarify what idea of adult and what idea of child the respondent parents have.
The characteristic list of the successful 21 st century employee have been collected with the usage of research studies and models downloaded from the internet (more: Angyal & Hercz, 2019) ; parents had to evaluate on an intensity scale of five how important they consider each of the items (Table 4 ). The dispersion of the means of the 11 skills was low with the lowest value of 4.33. None of the respondents rejected contactmaking skill, creativity and risk-taking (minimum=3). The exploratory factor analysis identified two significant factors, these are allocated in two diffent coloumns in descending order of popularity in Table 4 . After analysing the frequency distribution of the variables derived from the two factors, it is unambiguous that factors (Figure 2 ) considered as basics for entrepreneurship are more popular with parents (mean=4.7; SD=0.3) than personal skills and the peculiarities of lifestyle (mean=4.4; SD=0.6). School success and failure. There is a strong connection between parentsí view about childrenís school success (6 items) and failure (12 items), and their own parenting style. Criteria lists of success had been developed in our previous research; however, its scaling seems to be insufficient since the highest score is only 3.9 whilst there are all kind of answers for factors of failure. Table 5 shows the evaluated rank and the characteristics joining items with similar content. It is evident that objective factors top the list: studentís motivation, relations, aptitudes, personality. This group, (the borders are marked in the table), features only being bored during lessons, albeit it depends on the studentís personality. People affecting children are at the end of the list. Respondents believe that the teachers, the school and their parental role have the lowest effect on children (Table 5 ).
Table 5 Parentsí View on School Success and Failure
Mean SD success items FACTORS failure items Mean SD 3.7 0.8 student-subject learning unmotivated, incurious 4.9 0.37 relationship attitude 3.8 0.9 student-teacher social rela-bad relation with teachers 3.9 1.13 relationship tionships bad relation with peers 3.8 1.06 3.9 0.9 childís personality genetics underdeveloped learning 3.8 1.11 skills not ìsmartî enough at school 3.7 1.12 (in theoretical subjects) school bored, forced to be passive 3.7 1.17 (teacher) in class personality low self-discipline 3.6 1.20 low self-esteem 3.5 1.18 3.2 0.8 special help (extra school has no possibility to 3.5 1.26 lessons) (teacher) ìcreateî / adopt their ideas exaggerated requirements 3.4 1.07 at school Flow family and educating for flow state. Content analysis was applied to find those views listed in the questionnaire which are determining for a child living in a family to be able to seek out a job and live a happy life as an adult. Csíkszentmihályiís works, mentioned before, were used as a reference point, and the selected parental views were evaluated on a scale of five with an average of 3.55 and notable dispersion (SD=0.9699). The frequency distribution of the contracted variables indicates that in the test, 3% parents are supportive totally. It is good to see that they are not completely repulsive (scores 1 and 2), most of the families have mainly positive views in this field. Significant differences (p<0.05) were detected with regard to literacy and living place: well-educated respondents from bigger settlements gave higher scores (Figure 3 ). Entrepreneurial education in family context. The questionnaire consists of 56 sentences with inverse copular and locative inversion constructions to probe parental views and attitudes, and 12 sentences dealing with the respondentsí own family and parenting attitude. In this chapter, views relating to parental attitudes are analysed, afterwards the main categories form a complete system of views; thus respondentsí educational views and strategies, especially, and the key notions of entrepreneurial education come known.
Sequel to
One of the most interesting questions for us was to get to know what parents asked when thinking about their role in their childrenís teaching and supporting. 15 typical ideas were given to be compared with their own beliefs on a five-grade Likert-scale, the ideal case scored 5. The minimum score of the answers was 3.17, the maximum was 4.5, and the mean of the variable reached 3.83. The distribution of the categories is displayed in Figure 4 . In almost 40% of the families, parents share positive and supporting views (black columns Figure 4) ; however, ratio of families with traditional views (white columns on Figure 4 ) with controlling and commanding or overprotective attitude is nearly the same. From the six derived variables (see Table 6 ) we did not reveal significant difference in two cases (p<0.05): taking up challenges and permitting challenges (3 rd factor; mean=3.9); and permitting and supporting self-management 4 th factor; mean=3.6). It is not surprising that the factor of paternal support is notably lower while the average of other respondents is between 4.4. and 4.5. The factor of democracy is low on the average but ìOtherî (grandparents, foster parents) respondents; one is markedly lower with a mean of 3.2. Those parents who filled the questionnaire together scored more positively the issue of supporting childrenís creativity and communication. If we compare the question of childrenís desired highest school level with the abovementioned factors, the result is compelling. Values are substantially lower in every factor, the one dealing with support reached 0.7. Luckily, only a small part of the sample is involved.
Another exciting result comes from the comparison of the parentsí highest school level with their gender. The highest-qualified mothersí scores are significantly higher in the case of standing with children, educating self-determination and supporting creativity. Fathers with low-level qualification have far more negative opinion about the substance of entrepreneurial competence, self-determination, creativity and challenges.
The link between the importance of derived parental supportive factors and the value of social entrepreneurship was revealed with the Pearson correlation. All the tested cases show significant correlation if p<0.05 and p<0.01 (Table 7) . Parentsí variable of values for the elements of social entrepreneurship indicated close connection and notable links in the case of childrenís creativity, the support of their ideas and positive attitude toward challenges. The correlation between respondentsí living place and the three most important factors of entrepreneurial education was also examined. Villagers (N=255) do not attach any significance to the support of creativity and ingenuity; they less prefer coping with challenges, and their attitude is less democratic towards children and family rights or the communication than the average of the two other groups.
Summary
The goal of the present research was to explore parentsí educational views in the context of entrepreneurial education. Initially, we assumed that there is more chance to bring up active citizens having sensitivity to joyful pursuits and basic skills for an entrepreneurial life; (for example, self-determination and self-management, attitude for innovation, the latter manifestation is creativity and ingenuity in the case of small children) ñ if their family shares modern views, and have positive and supportive climate with democratic values.
Parents involved into our research believe in a properly modern 21 st century idea; they think that the existence of different properties related to entrepreneurial competence is important. However, it is considered that lifelong-learning, conscious citizenship and the factors of personal health are marginal in the century of knowledge. Parental conception of children, more precisely, conception of the student brought a surprising result. Examining the reasons for success and failure, it was evident that the role of parents and school is not remarkable, that is due to the student. The average popularity of the education for a joyful life (for flow state, as we used) is notably lower (3.55) than we expected. Nevertheless, we used non-referring statements to investigate parental views.
Forty percent of the families involved in our research are educating in the basics of entrepreneurship somehow. Although our sample is non-representative but differentiated by many background factors, it is important to notice that if our intent is to establish and develop childrenís entrepreneurial competence, we need to find possibilities to involve parents and shape their thinking, especially in the case of parents who attained low or middle level education and live in smaller settlements. Their involvement is prominently efficient according to international studies.
It was verified that the amount of the modern parental views and their beliefs in positive parenting are in close relation with the values of education for social entrepre-neurship. In other words, it is unavoidable to involve parents into school activities (ìparentsí schoolî) if our intention is to have families supporting the development of entrepreneurial competence. Parents who live in smaller settlements are more considered since they are conservative in their views in almost every question. Further consideration of the abovementioned tasks is the development of teacher training and professional development in the immediate future.
